BAB YV
PENUTUP

Bab ini akan menguraikan hasil temuan-temuan yang menjadi kesimpulan da-
lam penelitian ini. Bab ini juga menguraikan implikasi manajerial yang dapat men-
jadi masukan dan bahan pertimbangan bagi universitas, keterbatasan penelitian ini, dan

saran bagi penelitian selanjutnya.

5.1 Kesimpulan
Penelitian ini bertujuan untuk menganalisis pengaruh pengalaman ma-
gang terhadap kesiapan kerja yang difokuskan pada 2 dimensi, yaitu kejelasan
peran dan kemampuan pada mahasiswa Universitas Atma Jaya Yogyakarta
(UAJY) angkatan 2022 dan 2023. Berdasarkan hasil pengolahan data

menggunakan SEM-PLS, dapat disimpulkan jika:

1. Pengalaman magang berpengaruh positif dan signifikan terhadap ke-
jelasan peran. Dalam hal ini, pengalaman magang bagi mahasiswa
UAJY bukan hanya berfungsi sebagai pemenuhan tuntutan akademik
semata, tetapi juga menjadi sarana yang efektif untuk menerapkan teori
yang diperoleh di perkuliahan ke dalam pemahaman nyata mengenai

kondisi dan praktik di dunia kerja.
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2. Pengalaman magang berpengaruh positif dan signifikan terhadap ke-
mampuan. Artinya, magang menjadi media yang efektif bagi mahasiswa
UAJY untuk mengembangkan serta meningkatkan keterampilan yang
dimiliki, sehingga dapat menumbuhkan rasa kompeten dan kesiapan
yang lebih baik dalam menghadapi dunia kerja.

3. Student mindfulness berpengaruh positif dan signifikan terhadap kejela-
san peran. Hal ini menjelaskan bahwa ketenangan mental dan kemam-
puan mengelola emosi yang terbentuk melalui mindfulness secara lang-
sung membantu mahasiswa UAJY memahami peran mereka dengan
lebih jelas dan terarah.

4. Student mindfulness berpengaruh positif dan signifikan terhadap ke-
mampuan. Hal tersebut menjelaskan bahwa mahasiswa UAJY yang
mampu mempertahankan fokus serta kestabilan pikiran cenderung lebih
mudah memahami pengetahuan baru dan lebih cepat menguasai ket-
erampilan teknis.

5. Student mindfulness terbukti memoderasi hubungan antara pengalaman
magang denga kejelasan peran. Artinya, ketika mahasiswa memiliki
mindfulness yang tinggi, maka semakin kuat pengaruh pengalaman ma-
gang terhadap kejelasan peran. Hal ini menjelaskan bahwa penerapan
mindfulness mampu membantu mahasiswa UAJY memanfaatkan sum-

ber daya kognitif secara optimal untuk memahami peran mereka dengan
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lebih mendalam, sehingga pengalaman magang yang dijalani menjadi
lebih efektif.

6. Student mindfulness terbukti memoderasi hubungan antara pengalaman
magang dengan kemampuan. Artinya, ketika mahasiswa memiliki ting-
kat minfulness yang tinggi, semakin kuat pengaruh dari pengalaman ma-
gang terhadap kemampuan mahasiwa. Selain itu, hal ini jua menjelas-
kan jika mindfulness berperan sebagai pengelola energi kognitif yang
membantu mahasiswa magang memahami serta menyerap pengetahuan

dan keterampilan dari pengalaman magang secara lebih optimal.

Secara keseluruhan, hasil penelitian ini menunjukkan bahwa pengala-
man magang dan student mindfulness memiliki peran penting dalam mening-
katkan kesiapan kerja mahasiswa UAJY yang ditinjau melalui dimensi kejela-
san peran dan kemampuan. Selain memiliki pengaruh langsung terhadap varia-
bel dependen, student mindfulness juga terbukti memperkuat pengaruh pen-
galaman magang terhadap kejelasan peran dan kemampuan. Oleh karena itu,
student mindfulness dalam penelitian ini dapat dikategorikan sebagai quasi

moderation.

5.2 Implikasi Manajerial
Hasil penelitian ini memberikan implikasi manajerial bagi pihak univer-
sitas, mahasiswa, maupun perusahaan atau instansi tempat magang dalam

meningkatkan kesiapan kerja mahasiswa. Implikasi tersebut berkaitan dengan
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pentingnya pengelolaan program magang serta pengembangan student mindful-

ness untuk mendukung peningkatan kejelasan peran dan kemampuan maha-

siswa selama menjalani magang. Adapun implikasi manajerial dalam penelitian

ini adalah sebagai berikut:

1.

Implikasi untuk Universitas Atma Jaya Yogyakarta

Universitas perlu meningkatkan kualitas pembekalan sebelum maha-
siswa mengikuti program magang, khususnya untuk membantu maha-
siswa memperoleh pengalaman belajar yang lebih optimal selama ma-
gang (PM3). Selain itu, universitas dapat menyelenggarakan pelatihan
atau seminar mengenai mindfulness, manajemen stres, dan refleksi diri
untuk membantu mahasiswa meningkatkan kemampuan menjaga fokus
dan mengelola tekanan selama menjalani magang (SM11).

Implikasi untuk mahasiswa perusahaan atau tempat magang
Perusahaan diharapkan memberikan orientasi kerja, arahan tugas, serta
umpan balik yang lebih jelas kepada mahasiswa magang agar mereka
lebih memahami peran dan tanggung jawabnya (KP3). Selain itu, perus-
ahaan juga perlu memberikan kesempatan kepada mahasiswa untuk ter-
libat dalam berbagai tugas yang relevan sehingga kemampuan teknis
maupun profesional mahasiswa dapat berkembang secara lebih optimal

(KM8).
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3. Implikasi untuk mahasiswa
Mahasiswa diharapkan lebih aktif memanfaatkan kesempatan selama
magang dengan mencari pengalaman baru, berdiskusi dengan mentor,
serta melakukan refleksi terhadap pengalaman kerja yang diperoleh. Di
samping itu, mahasiswa perlu melatih mindfulness, misalnya dengan
melatih fokus pada pekerjaan, melakukan refleksi harian, dan mengelola
stres, sehingga kemampuan dan pemahaman terhadap peran kerja dapat

meningkat.

5.3 Keterbatasan Penelitian
Dalam penelitian ini, terdapat beberapa keterbatasan yang perlu diper-
hatikan dalam memahami dan menginterpretasikan hasil penelitian. Keterbata-
san tersebut diharapkan dapat menjadi bahan pertimbangan bagi penelitian beri-

kutnya. Adapun beberapa keterbatasan penelitian ini sebagai berikut:

1. Keterbatasan objek penelitian
Meskipun penelitian melibatkan mahasiswa dari berbagai fakultas di
Universitas Atma Jaya Yogyakarta, mayoritas responden berasal dari
Fakultas Bisnis dan Ekonomika (FBE) serta Fakultas Ilmu Sosial dan
[Imu Politik (FISIP). Oleh karena itu, hasil penelitian belum sepenuhnya
merepresentasikan karakteristik mahasiswa dari seluruh fakultas secara

merata.
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2. Desain penelitian cross-sectional
Penelitian ini menggunakan pendekatan cross-sectional, sehingga hanya
menggambarkan kondisi responden pada satu periode waktu tertentu
dan belum dapat melihat perubahan persepsi mahasiswa secara jangka
panjang.

3. Metode pengumpulan data
Metode pengumpulan data dalam penelitian ini menggunakan metode
self-report dimana jawaban responden sangat bergantung pada persepsi
subjektif masing-masing individu dan berpotensi menimbulkan bias
persepsi.

4. Durasi Magang Responden
Penggunaan kriteria durasi magang minimal satu bulan memungkinkan
adanya responden yang belum memperoleh pengalaman kerja secara op-
timal. Pada durasi tersebut, mahasiswa masih berada pada tahap adap-
tasi terhadap lingkungan kerja sehingga proses pembentukan kejelasan

peran dan pengembangan kemampuan belum sepenuhnya terjadi.

5.4 Saran Bagi Penelitian Selanjutnya
Berdasarkan keterbatasan-keterbatasan penelitian yang telah diuraikan,
adapun saran-saran yang dapat menjadi masukan bagi penelitian-penelitian

berikutnya, yaitu:

104



1. Penelitian selanjutnya diharapkan dapat memperluas cakupan re-
sponden dengan melibatkan mahasiswa dari berbagai fakultas secara
lebih proporsional. Hal tersebut bertujuan agar hasil penelitian dapat
memberikan gambaran yang lebih luas mengenai kesiapan kerja maha-
siswa.

2. Penelitian selanjutnya disarankan menggunakan desain penelitian lon-
gitudinal agar dapat melihat perkembangan pengalaman magang, stu-
dent mindfulness, serta kesiapan kerja mahasiswa dalam jangka waktu
tertentu. Dengan demikian, perubahan persepst dan kemampuan maha-
siswa dapat diamati secara lebih mendalam.

3. Penelitian selanjutnya diharapkan dapat menggunakan metode pengum-
pulan data yang lebih beragam, seperti wawancara atau observasi, se-
hingga tidak hanya bergantung pada persepsi subjektif responden me-
lalui kuesioner self-report. Penggunaan beberapa metode pengumpulan
data juga dapat membantu mengurangi potensi bias persepsi.

4. Penelitian selanjutnya disarankan menggunakan kriteria responden
dengan durasi magang yang lebih panjang, misalnya minimal tiga bulan
atau menyesuaikan dengan durasi program magang yang umum diterap-
kan di perusahaan, sehingga responden memiliki kesempatan yang lebih
memadai untuk memahami peran kerja dan mengembangkan kemam-

puan selama magang.
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Dengan adanya beberapa saran tersebut, diharapkan penelitian selanjut-
nya dapat mengembangkan penelitian ini secara lebih luas dan mendalam, se-
hingga mampu memberikan pemahaman yang lebih komprehensif mengenai
pengaruh pengalaman magang dan student mindfulness terhadap kesiapan kerja
mahasiswa. Selain itu, penelitian selanjutnya juga diharapkan dapat
menghasilkan temuan yang lebih representatif serta memiliki kontribusi yang
lebih besar bagi pengembangan ilmu pengetahuan maupun praktik pendidikan

dan dunia kerja.
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bagi mahasiswa untuk ilan praktis,
memperiuas jejaring sosial, serta meningkatkan motivasi belajar
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telah dipsroleh ke dalsm situasi nysta

1 2 2 4 El

O O O O O sagaseup

Sangat Tidak Setuju

Magang membantu saya menyadari hakhal yang perlu saya fokuskan delam
proses pembelajaran di program studi says

1 2 3 4 5

SengatTdakSenie . ) O O O O sangatSewin

Magang membantu saya mengubah metode belajar untuk meningkatkan kualitas *
pembelajaran

1 2 3 4 3

sapatTigakSey O O O O O sangarsemi

Magang memotivasi saya untuk beralih dari pembelajaran yang berfokus pada
teari ke pembelajaran yang berfokus pads prakik

1 2 3 4 3

ssngaTigaksey O O O O O sangarsetw

Magang saya h haan yang »
berpatensi untuk saya lamar

1 2 3 4 5

SengarTidek 8oy 0 O O O O sangaSeniu
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Sangat Tidak Setuju

Magang membantu saya mengidentifikasi kesenjangan pengetahuan profesional *
yang perlu diperbaiki

1 2 3 4 3

c 0 0o O O

Sangat Setuju

Magang memungkinkan saya untuk menerapkan keterampilan profesional yang  *
ielah dipercleh ke dalam situasi nysta

1 2 3 4 3
Sangat Tidak Setuju O O O O O Sangat Setuju
Magang memberikan kondizi yang baik bagi saya untuk mengembangkan N
keterampilan profesional yang masih kurang
1 2 2 4 5
Sangat Tidak Setuju O O O O D Sangat Setuju

Magang meningkatkan kepercayasn diri saya dalam mengsijar karier yang telah  *
saya pilih

1 H 3 4 5

sangatTidakSenjy 0 O O O O sangarsenp
Magang saya untuk kerjsan sebelum  *
lulus

1 2 3 4 5

sangetTekSenjy O O O O O sengarsenp

Magang membantu saya memperluas jaringan dengan para profesional di bidang *
saya

1 2 2 4 5

O O O O O ‘Sangat Setuju

Sangat Tidak Setuju

Magang memberikan saya kesempatan untuk menjalin hubungan dengan calon =
miitra bisnis potensial

1 2 3 4 5

Sangat Tidak Setuju O O O O O Szngat Setuju



Kejelazan peran adelah kejelazan peran adaleh sejauh

mana individu memahami dengan jelas pekerjaan, tuges, tujuan, dan harapan peran
kerjanya

Silahkan pilih jawaban yang paling sesuai dengan kondisi Anda selama mengikuti program
magang

Deskripsi Jawaban:

1= Sangat Tidak Setuju

2= Tidak Setuju

3= Netral

4= Setuju

3= Sangat Setuju

Saya yakin tentang bagaimana cara menggunakan keterampilan saya dengan L
baik di tempat kerja

1 2 3 4 2

Sangat Tidak Setuju Q {:} O G G Sangat Setuju

Saya memahami apa yang diharapkan dari saya dalam menggunakan -
keterampilan di tempat kerja

1 2 3 4 3

Sangat Tidak Setuju D O D '::' D Sangat Setuju

Saya memahami dengan jelas tahapan dalam menggunakan keterampilan saya  *
di tempat kerja

1 2 3 4 ]

Sangat Tidak Setuju ':::' ':::' ':::' ':::' ':::' Sangat Setuju
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Kemampuan merupakan
kapasitas dari individu dalam menyelesaikan tugas dari sebuah pekerjaan

Silahkan pilih jawaban yang paling sesuai dengan kondisi Anda selama mengikuti program

Deshripsi Jawaban:
1= Sangat Tidak Setwju
2= Tidak Setuju

3= Netral

4= Setuju

5= Sangat Setuju

Saya mampu berkomunikasi secara tertulis dengan baik *

1 2 3 4 3
sengatTidakSey O @ O O 'O SangatSetiu
Saya mempu herkomunikasi secar lisen dengan baik *
AN S
sangatTidakSejy @ WO O O O Sangat Semiu

Saya mampu berkomunikasi menggunskan teknologi (mizalnya email, aplikasi,
dily

1 2 3 4 5

Sangat Tidak Satuju O O O O O Sangat Setuju

Saya mampu menyampaikan presentasi di depan audiens *

1 2 3 4 3
Sangat Tidak Setuju O O O O O Sangat Setuju
Saya mampu bekerja sebagai anggota tim *
1 2 2 4 3
Sangat Tidak Setuju O O O O O Sangat Setuju

Saya mampu berkolaborazsi untuk menyelesaikan fugas kelompok *

1 2 3 4 3
Sangat Tidak Setuju O O O D O Sangat Setuju
Saya mampu menjalin hubungan yang baik dengan orang lzin *
1 2 2 4 5
Sangat Tidak Setuju O O O O O Sangat Setuju

Saya mampu bekerja dengan orang dari latar belakeang yang beragam =

c 0 O O O

Sangat Tidak Setuju Sangat Setuju
Saya mamipu menggunakan alzt kuantitatif (seperti perhitungan, grafik, dan -
statistik)

1 3 3

Sangat Tidak Setuju O O O O C' Sangat Setuju
Saya mampu menganalisis data *

1 3 3

Sangat Tidak Setuju D O D O D Sangat Setuju
Saya mampu menggunakan teknologi dalam pekerjaan *

1 3 3

Sangat Tidak Setuju Q O D O O Sangat Setuju
Saya mampu mengidentifikazsi masalah dengan baik *

1 3 3
Sangat Tidak Setuju D O D D O Sangat Setuju
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Saya mampu berpikir kreatif dan inovatif *
1 2 3 4 3

Sanget Tidak Setuju o O O O O Sangat Setuju

Saya mampu mengambil keputusan yang tepat *

1 2z 3 4 3

Sangat kS 0 O O O O Sangat Setuju

Saya mampu menerima dan menjalankan tanggung jawab dengan baik *

1 2 3 4 3

SangatTidakSety O O O O O gangat Seniu
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. .ottt -

Student Mindfulness merujuk pada tingkat kesadaran alami di gepanjang jala"
pada i yang mereka j fokus saat
tugas-tugas selama magang 1 2 3 a 5
Silahkan pilih jawaban yang paling sesuai dengan kondisi Anda selama mengikuti program
magang Hampir Selalu O O O O O Hampir Tidak Pernah
Deskripsi Jawaban:
1= Hampir Selalu
2= Sering
3= Kadang-Kadang
4= Jarang Saya sering tidak menyadari ketegangan atau ketidaknyamanan fizik sampai hal
5= Hamipir Tidak Pernah .
itu benar-benar teraza
1 2 3 4 3

Saya dapat mengalami suatu emosi tanpa menyadaringa sampai beberapa wakiu *
kemudian
Hampir Selalu o O O O D Hampir Tidak Pernah
1 2 3 4 3

Hampirselay O O O O O HampirTicakPemah
Saya mudah lupa nama seseorzng setelah diberitzhu pertama kali *

Saya menjatuhkan atau meruzak sesuatu karena kurang perhatian atau zedang  * L = d 4 5

memikirkan hal lain
Hampir Selalu O O O O O Hampir Tidak Pernah
1 2 3 4 5

Hampir Selalu O O O O O Hampir Tidak Pernah

Saya merasa seperti menjalani akiivitas secara “otomatis” tanpa benar-benar *
menyzadari apzs yang saya lzkukan

Saya merasa sulit untuk tetap fokus pada apa yang sedang terjadi sazt ini *
1 2 3 4 3

Hamgirsetsly 0 O O O O HampirTidak Peman

1 2 £l 4 &

Hampirselay (0 O O 2@ O Hampir Tidak Permah

Saya melakukan aktivitas dengan tergesa-gesza tanpa benar-benar

§ Saya pergi ke suatu tempat secara “olomatia” lalu bertanya-tanya mengapa saya *
memperhatikannya

pergi ke sana

1 2 3 4 5
1 2, 3 4 3

Hampir Selalu O O O O O Hampir Tidak Pernah O O O O D

Hampir Salalu Hampir Tidak Pernah

Saya terlalu fokus pada tujuan sehingga kehilangan perhatian terhadap apa yang *

sedang saya lakukan saat ini Saya sering terpikirkan masa depan atau masa lalu *

1 2 3 4 5 1 2 3 4 5
Hampirseigy @0 O O O O HamgirTidak Peran Hampirselay O O O O O HampirTidak Pemnah
Saya melakukan pekerjaan atau tugas secara otomatiz tanpa menyadari apa - Saya melakukan sesuatu tanpa benar-benar memperhatikannya =

yang sedang saya lakukan
1 2 3 4 3

Hampir Selslu o o O o O Hamgir Tidak Pernah

1 2 3 4 5

Hamgir Selalu O O O O O HamgirTidsk Pernah

Saya makan camilan tanpa menyadari bahwa saya sedang makan *

Saya kan sambil melakul

hal lain secara b

1 2 3 4 5

c O O O O

Hamgir Sedalu Hampdr Tidak Pernah
Hampir Selalu O O O © O HampirTidsk Penah . =

1 2 3 a 3
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LAMPIRAN II
HASIL OLAH DATA

Hasil Uji Validitas Konvergen

Hasil Outer Loading

Il FP Phd Shd =
0.761
0,791
0782
0772
0.77E
0.738
0787
0.748
0.794
0810
0810
0724
0.758
0.730
0.748
0867
0893
0,871
0.754
0828
0.740
0.737
0.734
0777
0778
0803
0823
0.802
0.774
0,784
0751
0.730
0726
0737
0,600
0,780
0.730
0.705
0,802
0,734
0,604
1000
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Hasil Uji Validitas Diskriminan

Fornell Larcker

0603
0770
0Ee
0,589

Cronbach's alpha Composite reliability [rho_a)

Hasil Uji Multikolinearitas

Inner model - List
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Hasil Uji Statistik Deskriptif

Indicator Ce

KM5

Indicators:

KM6
KM7
KM8
KM9
KM10
KM11
Km12
KM13
KmM14
KM15
KM16
Km17
Km18
KM19
KM20
SM1
sSM2
SM3
SM4
SM5
SM6

0O 00 O0DDOO00000QR0 000

4112
4.054
3.961
3.977
3.988
4.159

5.000 0923 0.383
5.000 09632 -0.483
5.000 1.015 0.444
5.000 0.984 -0.033
5.000 0.946 =0.211
5.000 1.001 0.400
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-0.940
-0.633
-0.930
-0.739
-0.612
-1.093




SM7
SM8
SM9
SM10
SM11
SM12
SM13
SM14
SM15

43

45
46
47
48
49
50
51

©c © © o o © © o o

3915
4.043
4016
3.953,
3713
3.961
3.899
3.876
3973

4.000
4.000
4.000
4.000
4.000
4.000
4.000
4.000
4.000

1.000
1.000
1.000
1.000
1.000
1.000
1.000
1.000
1.000

5.000
5.000
5.000
5.000
5.000
5.000
5.000
5.000
5.000

0.957
0966
0.960
0.963
0.800
1.003
0959
0.923
0929

-0.545 -0.469

-0.178 -0.761
0414 -0.903
0219 -0.744

-0.713 -0.076

-0.267 -0.710

-0.352 -0512

-0.584 -0.404

-0.275 -0.587

Hasil Uji Koefisien Determinasi

Hasil Uji Hipotesis

rinal sample (O)

Sample mean (M)

Standard deviation (STDEV)

T statistics (|O/STDEV])

0,467 0,052] 8,997| 0,000]
0,425 0,055 7,700 0,000
0,580 0,046 12,629] 0,000]
0,430 0,053 8,083 0,000
0,276 0,036 7,819 0,000]
0,202 0,045 4,529 0,000
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program students: the
moderating role of student
mindfulness
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Introduction: The hospitality industry and its success are linked to the presence
of a talent pool that is well-prepared ta serve diversified customers. Saudiaa
Vision 2030 focuses much on the tourism industry as it anticipates a surge in
international tourists. This study evaluated the impact of intemship experience
on the work readiness of students pursuing degrees in the hospitality industry
Further, the study assessed the direct role of mindfulness over students’ ability
and role clarity and the moderating role of individual mindfulness between
internship experience and werk readiness (ability and role clarity).

Methods: The study employed a quantitative research method through a
cross-sectional approach and evaluated the propased madel through structural
equation modeling (covariance-based methad). The path model was assessed
using 5,000 bootstrapping samples of 361 responses from higher education
gracuates

Results: Study findings highlighted that internship experience significantly and
positively impacted students’ ability and role clarity. The moderating rele of
individual mindfulness was significant, and it augmented the magnitude of the
internship experience with students’ role clarity and ability

Discussion: Study findings suggest that incerporating mindfulness in the
lives of students and organizations can be of great value from the learning
and performance perspective. Providing students with enriched internship
experience and introducing the workforce toward individual mindfulness wil
benefit academia, industry, and students

internship experience, role clarity, ability, students, hospitality industry

o

LAMPIRAN III
JURNAL ACUAN

Alharethi et s

1 Introduction

According to the Vision 2030 initiative of Saudi Arabia,
radical and swift transformation is ongoing, especially concerning
the hospitalty industry, since the couniry plans to attract millions
of tourists and visitors in the coming years. The government
hopes to become a prominent destination for global tourists
(Govt of Saudi Arabia, 2016). Vision 2030 is mot just to
enhance the kingdom s tourism industry but to divert its national
income sources from conventional means such as oil and energy.
Consequently, the avarlability and readiness af the warkforce for
the hospitality industry i 2 must for the kingdom’s swift and
smooth transition (Joscph <t al, 2022; Rubi <t al, 2021). Out
of many job-related elements, the internship cxperience for frech

practical experience, and hands-on training to be well-preparcd
for upcoming job and industry-related challenges (Chen and Shen,
2012; Lee and Chao. 2013). Cansidering the critical role of the
internship experience of graduates in the hospitality industry, this
study secks to evaluate the intricate interplay between graduate’s
internship experience and their work readincss in terms of their
ability and role clarity. Wark readiness is how pupils move from
the academic world to real-world work-related scenarios, which
are considered rough and challenging for newcomers to zdzpl and
perform (Reuter et al, 2022 ver 4
Xa, 2023). Contemparary lieratir has highlighted an incressing
gap and incompatibility between the thearetical knowledge and the
practical requircments of the industry at large. It has highlightcd
the rethinking and redesigning interventions to address such issues
(Greenhaus et al., 2018).

The initiative from the Ministry of Higher Education and
Technical and Vocational Training Corporation of Saudi Arabla
expects to enhance and optimize the tourism scctor by
strengthening the quality of education and inculcating hospitality
related programs throughout higher education institutions. There
is a surge and push from the governing bodies 1 the public
and private institutions to embark on Bospitality education and
curriculum as challenges exist in the market, such as skills gap,
public perception, and nominal enrolment in number from the
students overall (¢ ). Burther, with the u rise and
surge in Saudi Arabias hospitality industry, the service quality and

satisaction of the diversified customers seem inevitable. Pertinent

ta this, oncs of specific job roles,
and duties for effective job performance is known as role clarity
(Adil et al, 2023 Lyons, 1971). Custamer experience can be
enhanced only when the workforce is clear about its role;
is clear aboul role-related responsibilities and organizational
expectations, it will help enable smoath service and performance
d:h\:ry‘ enhancing customer experience (Yaday and Rangne
o)

one

Correspondingly, the workforces abilities are also expected
to go hand in hand with cficctive task performance to make
this customer-focused industry more suceessful (Narayanan ct ol
2010). The perfect blend of employees’ abilities and role clarity
is paramount for the successful transformation of this industry
for Saudi Arsbia. Although prior literature attributed students’
internship expericnces with their enhanced practical knawledge
skills and professional competencies (Gault et al, 2010; Narayanan

Fronlersin £,
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et al, 2010), there lacks specific empirical evidence from the
hospitality industry that assesses how students’ role clarity and
their onal abilit ip
expericnce.

While talking sbout talent readiness for the ospitality
industry in terms of graduating student’s role clarity (ensuring the
understanding of job demands and organizational objectives) and
ability (having related knowledge and skills to perform the job)
(Lee et sk, 2024 Peersia et al, 2024), individual mindfulness seems
much more relevant ta tackling the workload and strcssing the
demands of global custamers. Nonetheless, the role of mindfulness
a5 a moderating construct between one’s internship experience
and work readiness has yet to be explored, thereby providing a
key rescarch area to work on {“uicliffe et al, 2016). Persinent
to this, the concept of mindfuiness entails an individual’s ability
to have heightened awareness and great focus by staying in the
present/ongoing moment, which helps regulate cognition and
emotional functions (Hoge et al,, 2023 Hongetal,, 2027; Jobbeh dar
Nourafhon et al, 2023% Liang et al, 2022) hence, it is high
time to assess whether such mindfulness of hospitality graduates
will enhance their internship experience toward their readincss
in the professional settings. Task complexity and variation in
the hospitality industry demand the utility of mindfulness, as its
benelits for learning, adaptation, and siress control have been
prominent in the past (Hilsheger et al., 2013). Therefore, it is

anticipated that individuals wnb o higher |:v(| of mindfulness
while
f leading to mm,-m their roles and abil

Although the importance of mindfulness for graduates in the
hospitality industry is no doubt of the importance, there remains
a deficiency in the literature, with multiple studies assessing
the general outcome of internship experience on oucomes such
as ones role clarity and professional abilities in the h:npmmy
ey, and sp role of
hospitality context (Brooks and Youngson, 2016; Chenraiid Slu-r\‘
2012; Gault ctal., 2010; Lee and Chao, 2013; 1,201
In light of the increasing stress on mindfulness rescarch and its
positive outcomes (Sutchite <t al, 20i6), 3 is necessary to evaluate
the
and its consequential S intervening role an students readinesd

for work, thercby this research empirically assesses the predictive
role of student’s internship experience over their role clarity and
their and their ability, while considering individual mindfulness as
the moderating variable in between. The rest of the article is as
follonws: literature review and hypotheses development, methods,
findings, discussions, and conclusians.

2 Literature review and hypotheses
development

2.1 Internship experience and role clarity

To begin with, it is essential to understand that generations
are distint and different from their predecessors and successors,
such as the silent generation (1928-45), baby boomers (1946-
64). Generation X (1965-80), Generation ¥ (1981-96), Generation
Z (1997-2012), and Generation Alpha {2013-20205) (Ozkan and

02 Trontiersin.org

Aharetni et a

Solmaz, 2015). Studies advocate that Gen Z entails distinct work-
related requirements such as flexibility, balance in work-life,
meaningful work, carcer orientation, ctc. (de Bocr and Bordolo
2022). The increasing and widening gap between academics
(curriculum-based. activities) and the industrial requirements for
the overall workforce is caused by generational gaps. It requires
much of the attention from the rescarch community as Gen Z faces
unique and understudied challenges (icnites-Marquer ctal, 2021).

Pertinent to aforesaid, educational seitings provide students
with theoretical and bookish knowledge that is required to be
emplayed and expericnced in the sctual industry, and through
internship experience, students can practice the theoretical
knowledge in a real-world setting, which helps them develop
and then adopt new skills that are required for betier job
performance (Chen and Shen, 2012; Gault et al, 2010; Leufe
and Cleary ). Research suggests that through
internship experience, fresh geaduates can make and strengthen
their professional networks, leam new skills, enhance  their
knowledge regarding jobs, and look for warlk possibilities (Anjumn

10,338 1edue. 20251487721

benefits such as experiential learning for both graduates and the
organization (Macrtz et ol 2014). Since the internship experience
provides experiential learning for graduates, students are expected
to understand their job roles. For fresh graduates in the industry,
rale ambiguity can be caused by work pressure, demanding tasks,
and the naiveness of the individuals (Lyons, 1971). In contrast,
a practical and well-planned internship experience can provide
graduates with a clear understanding of their work path, leading
to job satisfaction and overall performance.

The dynamic and purely service-oriented nature of the
hospitality industry values internships as this industry demands
individuals vith hands-on experience. Prior literature suggests
opting for a triangulation approach by the hospitality industry
to improve the internship experience, where the involvement
of graduates (students), cducational institutions, and the local
hospitality industry is emphasized (74 d Cor 12).
With the entanced. and collecive sforte of these three key
stakeholders, the intricacies of the hospitality industry operations,
their norms, their service level and commitment to the customers,

students internship experience and their role clarty and abilty is
yet to be known and necds thorough exploration.

To bridge the gap between hospitality students’ skills and
thearetical knowledge, the role of internship experience is pivotal,
as it equips them with practical industry knowledge and the
implication of the knowledge in occupational settings. The
assaciation between internship experience and role clarity has
been documented in multiple industries, except the hospitality
industry (Lejonbe Poltimae t a
2023). According to Rizzo cf &
job performance for an individual to have clarity regarding their
responsibilities, tasks, and expectations from the !

and Christaphersen. 201

(19701, it s erucial for effective

and team about their roles
and their expectations from al stakcholders.From an industry and
organizational perspective, there needs o be an covironment that
s win-win for both the trainecs and the organization, and by doing
50,0 clearand conciseanderstanding of the opeationa nitygrity

led in the minds of hospi e Since

the research is consistent in advocating the preparation of graduates
for the hospitality industry, the role of organizations and industry
i inevitable in eliminating role ambiguity and bridging the talent
gap in the industry. Based on those mentioned carlier; clarity is
essential in performing tasks, and internal experience is considered
a necessary element in bringing this into the minds of hospitality

which will help attain job satisfaction and performance but also
help reduce job strain.

From the perspective of theorctical underpinnings that can
explain the association between internship experience and role
clarity, it could be the social learning theory and the experiential
Icarning theory { Kolb, 1954). Based on the theory
of social learning, the learning of individuals is attributed to the
observance of other’s behaviors in a social contest, and pertinent
to this, graduates, while performing internships, are expected
to interact and communicate with their fcllow professionals,
which helps them understand their role as well as the roles of
their colleagues with much clarity. On the other hand, under
the purview of thearetical propositians of experiential learning
theory, much cmphasis is given to learning on the job through
practical and on-ground experience. This proposition suggests
the actual deployment of freshers to be engaged in a real-world
working environment where they face the exact scenario, which is
expected to reflect decper learning and knowledge integration for
individual

Few empirical works have suggested the relationship between
factars that can contribute to the practical internship experience
for graduates. Specific to the hospitality industry, factors such as
supervisor support, work environment, nature and level of task,
and learning opporunities help enrich the internship experience
for fresh graduates, which is expected to uphold the heightened role
clarity for students (Lam and Ch - Literature also suggests
that from the organizational perspective, the internship can provide

Frontiers in Education

& Thereby, P formed for
cmpirical testing:

HI: Internship experience positively impacts role clarity

2.2 Internship experience and ability

The importance of role clarity is undoubtful for an individuals
performance and work compassion, yet it helps counter the
role stran in the form af ambiguity (Komineyer Macler <t ol

Through the internship, clarity regarding future jobs and
responsibilities can be brought into the minds of hospitality
graduates. On the other hand, ability at the workplace refers to
the possession. of required skills, abilitics, and competencies that
are essential 1o perform a specific task or an averall job role (Gault
et al. 2010), Considering the elements of ability for individuals at
the warkplace, internship experience can offer an avenue for fresh
graduates ta exhibit and learn new skills and knowledge through

L L

institutions instll professional expertise in the form of theory inte
the minds of graduating students, the internship cxperience is
expected to provide graduates with professional experience and
education via hands-on expericnce.

From the theorctical standpoint of the prominent theory of
Experiential Learning and Social Learning Theory (Randuss, 1956;




Athareth et aL

Kolb, 1951), the interplay between intemship experience and

students abilities can be explained. The premise of experiential

learning theory is that an individuals learning is 2 continuous

process, and knowledge, on the other hand, is transmiticd or
don

it s justified to state that students’ hands-on engagement with
their professional activities will allow them to transcend their
theoretical knowledge, which will reflect on their cxperience,
thereby improving their skills and abilities. Nonetheless, Bandurds
theoretical proposition states that learning is achieved by observing
others in a sacial context (Bandurs, 1956). While performing their
internship, the students are expected to meet, observe, and learn
new things from their experienced colleagues, which will help
them imitate productive and acceptable organizational behaviors.

’ §

observance when they are facilitated professionally through
internship facilities in the actual industry.

Brior literature also suggests that internships in the hospiality
industry may often lead to negative feclings and expericnces about
the industry, g pursue p
careers (¥iu and Law, 2012). Thereby, the perfect match between
students, their institution, and potential employers is the need
of time. On the contrary, the well-synchronized and organized
internship may produce a workforce that is more inclined toward
the hospitality industry and has more knowledge and abi

es to

tackle the pressing requirements of the customers. A successful
internship where students arc encouraged lo achicve complex
tasks, given the opportunity to provide solutions to the actual
problems, are expected to transition

ir carcer from starters to
well-trained professionals since they may have cquipped them with
the necessary knowledge and abilities.

Burther, technical skills ase critical in developing competencies
requircd for carcer progression for hospilality industry graduates
(Harron et al., 2007). Prior research from the hospitality industry
indicates that students who have gone through an internship
experience in areas such as office operations, utllities, and even
beverage management have surpassed the ordinary role and

exhibited cnhanced professional abilities (Barron and Maxwell
1993). Such findings support the notion that practical and

well-arganized internship experience not only brings new skills

for the students but will assist them in preparing for their
future endeavors. Rescarch also supports that capabilities such as

leadership, team player, and adapiability are enhanced through

ployee req
specific abilities and knowledge (Fatoks, 2019). Cancerning the
carcer development of students, their soft skills are also considered
essential for their career success in this industry.

Regarding high-quality customer scrvices, aspects such as clear
and concise communication, interpersonal communication, and
awareness of the norms and cultural values are much considered.
Students who have gone through effective internship programs
arc expected to learn soft skills to improve further their career
prospects (Ladkin and Weber, 2011). Also, industry standards,
overall expectations, and other things can be swell thought out
through internship experience ((hen and Shen, 2012), enhancing

learning and hospitality industry students’ averall abilitics. Based
on those mentioned ahave, the following hypothesis is formed for
assessment.

103389 fecue 2025 1497721

Internship Experience Positively Impacts the ability.

2.3 Student mindfulness and role clarity

Individual mindfulness is described as one’s ability to remain.
in the present moment by pering proper atention to the
moment (Hilsheger ct al, 2 ger ct al, 2014). In the
prior literature, mmrlluln:si umi its positive attribution with
cognitive functioning and emotional regulation, as well as the
averall wellbeing of individuals, is well-established {8:0wa ud
Ryan, 2003). Mindfulness has been proven to enhance academic.
performance, counter mental strain, and improve individuals'
learning abilities and outcomes {Shapiro et a, 2011). Pertinent to

Alnseethi et al,

with enhanced role clarity sm‘l academic performance. Thmugh

indfulness i ld attzin
enhanced self regulation, and abilities to cope with stressful events
{Rupprecht ¢t 2| 219:). Further, the cogaitive flexibility achieved

through mindfulness is also expected to bring adaptability for
students regarding the everchanging landscape of the hospitality

s
Fodbeii s
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who practiced mindfulness controlled their emations cfficicntly,
which helped them prevent emotional exhaustion, ultimately
improving their profession (Huldheger et al, 2013). There is no
doubt that the hospitality industry workforce is susceptible to
encountering stressful encounters with their customers, who are
from diverse backgrounds, and the intervention of individual
mindfulness may help them to be more composed, emotionally

p:
i

ilient, and a person with much empathy and control, which will
also help i abilities.

enhanced cognitive flexibility, and stress-couping strategies. When
individuals are equipped with such elements through mindfulness,

Research also suggests that, by introducing individual
mindfulness practices through training, a significant change can

they are cxpected to ol ambiguity, i
performance. Therefore, the following hypothesis is T
assessment:

H: tively impacts role clarity

has the potential to impact the role clarity for hospit
students positively.

industry

Specifically, ones awareness from moment to moment, slong
with a non-judgmental attitude toward the xternal world, can be
classified as mindfulness (Flulsheger et-cl 2013), swhich is now
hecoming a much-anticipated construct for predicting mumerous
individual and group-level outcomes (Sutclifc et -
connection with the educational context, mindfulness is expected
to positively impact the clarity of students’ roles. Rizzo cl al
(1970) posited that role clarity cntails comprehending tasks,
responsibilities, and organizational expectations, all essential for
a productive workforce. The positive outcomes of individual
mindfulness can facilitate the navigation of students’ journeys
throughout their internship experience. The attenuation of
individual’s thoughts, feelings. and behaviors by being mindful at
the workplace (Good el al Li et al, 2023; Saleem ct al, 2023;
141, 2016) is expected ta hightened their avareness and

averall responsiveness ta their enviranment, which is expected to

Sutcli

give them edge over their environment.

Two key concepts can explain the underpinnings of the
relationship between internship cxperience and role clarity for
students, ie., self-regulation and cognitive fledbility. When
individuals are mindful, they are expected to stay mainly in the
present moment and forgo past and future thoughts, which can be
classified as controlling ones thoughts and emotions (Adarss, 2011;
Brown and Ryan, 2003). Role clarity can be increased for students
by increasing such self-regulation, which will help them process

information better and classify or prioritize their mental resources.

Mindfulness also allows individuals to choose between alternatives.
and exhibit flexibility, enabling them to mold and adapt hased
on the scenarios and expectations (Guod ¢t al, 2016). Adapling
to multiple scenarios in the hospitality industry i valuable for
performing hetter.

i i el
individuals cope with emotional exhaustion and mental strain and
enhance their job satisfaction (Hulsheger et al. 2012). Individuals
are expected to have more clarity of role when they are tuned to
their present moment, which can counter their mental exhaustion
and ultimately enhance their job satisfaction. Students can focus
on their tasks by reducing mental fatigue, climinating or reducing
ambiguity, and bringing clarity to their roles. Literature also
advocates that mindfulness training is proven to aid students

04 frontersin org

2.4 Student mindfulness and ability

For individuals, being mindful tends to focus o the present
moment with a non-judgmental attitude toward the cxternal world
{Bergomi et al. 2013), which can help in individuals’ personal and
professional contexts. Hospitality industry graduates must fulill
the demands of diverse customcrs with good service quality, which
requires multitasking and sourd abilities. The role of mindfulness
in_this contest has become evident and necessary (Osin onc
Turilin. 2020): it can aid job performance and individual skills
by h:lpmg them at <ognitive functions, enhance

trol and regulation, and stress.

S S W
rooted in explaining the relationship benween mindfulness and
enhanced ability in individuals. For lcarning, developing, and
P to the mark, the rol | d cognitive

be brought to the wellbeing of the
who have a more resilient attitude toward untoward customer
encounters. Student: from the ospitality industry are more
susceptible to such encounters, which can deter or limit their
learning and abilities. A resilient, robust, well prepared mindset
is needed to combat those challenges (Gros:man el al, 2004).
By attaining such cognitive capabilities, individuals can achieve
better performance and enhance their ability to meet their job
demands without compromising their work quality. In summary,
ual mindfulness will help hospitality industey graduates be
more cognitively strong, enhancing their work abilities, Therefore,
the fllowing hypothesis is formed for assessment:

indiy

Hi4: Student mindfulness positively impacts the ability.

2.5 Assessing the moderating role of
student mindfulness between interns|
experience, role clarity, and ability

To he professionally ready, the internship experience for
studenis i pivotal, providiag them widh realindustry esperience

dwc]:)pmmnhmugh mindfulness i inevitable (Baer, 2005 Bishop
<l 2004). Individuals can be more adaptive to their dynamic
environment, process information more cfficiently, and focus on
tasks through enhanced awareness and attention by being.
mindful at work, which can ultimately strengthen their abilities to
perform tasks (Shapiro ¢ 105). Fram the hospitality industry
perspective, the availability of such cogitive and peychological

skills for students is expected to directly contribute to their personal
and professional abilities by aiding them in being more effective in
problems slving and making sound decisions.

The literature emphasizes the benefits of mindfulness, such
as sustained attention, enhanced working memory, and flexibility
in cognitive functions through mindfulness training (/a0 <l al,
2007). When students are equipped with such clements while
working in-the industry, they are expected to handle multiple
<hallenges efficiently. The efficiency and ability of students can
be strengthened by opting for mindfulness exercises. Further, it is
evident from the hospitality industry work environment that the
workforce is subjected ta experience emotional labor and rough

«customer interactions, and mindfulness seems to be an element
that can help students counter such challenges by regulating.
their emotions, which is a pivotal part of professional ability.
Empirical evidence from prior lterature suggests that employees
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dlearning. For the hospitality y stud
and a good match of abiltics with given tasks o succeed in future
jobs. However, for every student, the effectiveness and experience
of an internship may vary based an scveral factors. OF the many
other factors, mindfulness may influence the cffectiveness of the
internship experience for students. Being mindful s the ability
to stay in the present moment, be non-judgmental toward every
situation, and pay attention to only the issues that are at hand (Li
ct al, 2023; Saleem 2023); thereby, individual mindfulness
may play its moderating role in enhancing students” internship
experience with regards to their abilities and role clarity in the
hospitality industry.

From the underpinning perspective of the moderating role of
mindfulness between intemship experience and work readiness,
the Transactional Model of stress and caping can provide the
underlying reasoning (Lazarus and Folkman, 1984). The model
states that the individuals perception of stress and ways o address
that stressful situation/factor determines the outcame of such
an experience. Keeping this perspective in view, by utilizing

mindfulness practices, students can attain the best match of

emotional regulation, resilience, and stress cantrol, which can help
them manage their challenging role in the industry. By managing
the occupation stress and pressing demands cfficiently, students
can allocate their ather available cognitive and physical resources

Alhareth et al

Mioderstag lpact -~
Thea

to comprchend their role and their related expectations (Loucks
ctal,, 2025). Also, when stress and harmul elements are countered
through mindfulness practices, students can leverage their current
‘professional abilitcs to excelin their field and overall performance.

Based on the prior literature, the role of mindfulness in
emotional regulation, stress reduction, enhanced focus/atiention,
and improved learning outcomes for individuals is plausible
sucks et sl 2022). Tt is also passible to
state that the work readiness of hospitality indusiry students
can be augmented. Students who are doing internships can take
advantage of mindfulness activities to develop role clarity and
abilitics. While pecforming their internship, students can tlize
mindfuless to remain focused and have reflective capabilitics that
will ultimately aid their internship experience toward their skills
and abilties. Emotional exhaustion can be another challenge for

(Brown et al, 2021; Lo

students working on internships that can cause cogaitive and

physical damage. By opting for mindfulness, students can also save

8 .

which will help them conserve their energies, thereby providing
5 bil

themselves from emotional exhaustion

to complete jobs.

The integration of information and its processing during
internship experience is critical for every student. Integrating
and  utilizing information through  mindfulness  practices
may help students process the given feedback constructively.
Mindful intervention may also help the student pay attention
to understanding their job demands, market and company
situations, and details peculiar to the industry. In summary,
accumulating positive cognitive resources and benefits from
individual mindfulness practices may help students during their

role (through a reflective mindsct) and leverage their abilities for
optimum performance. Overall, the anticipates that individual
mindfulness will moderate the relationship between students’
internship experience and their readiness for work in terms of
their abilites and role clarity. That means if the students are
internships, they may

Figure 1 represents the
proposed theoreticel model for the siudy. Pertinent 1o thuse
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mentioned sbove, the following hypotheses are formed for
evaluation:

Student

[ mindfulness moderates between  internship

experience and role clarity
He: Student mindfuln

moderates between  internship
experienceand shility.

3 Data analysis and results

3.1 Methods and measures

d

interval with an ervor margin of 5%, 3 population proportion of
0%, and an stimated popultion of 5500 - students from the
hospitality industry (Colliers, 2023 Krejcie

Based an the analysis the minimum representative s:mpk was 360,
The study utilized 2 sample of 361 respondents, which exceeded
the required number for statistical validity. A purposive sampling
technigue was employed, as the selection criteria were restricted 1o
individuals aged 18-26 years who had completed at least one or two

internships in the hospitality industry. Additionally, respondents
enolled in diploma or degree programs related to the hospitality
Arabi T

ry

76% male respondents and 24% female respondents, with 24%

aged between 18 and 20 years, 63% between 21 and 23 years, and

14% between 24 and 26 years. Both currently enrolled students

and geaduates were included in the study. Regarding intcrnship

experience, 47% of the respondents had completed ane internship,
a 10%

o internships, and 25% had no internship experience

The survey was conducted between September and December
2023 and was hasted on Goagle Forms, which allowed for efficient
distribution and systematic data collection. To ensure that anly
respondents within the targeted age group participated, an age
screcning question was included at the beginning of the survey.
Responses from individuals outside this range were automatically

Trontersin.org
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TABLE1 Constructs reliability, composite reliability, and AVE.

(standardized)

Internship experience
Role clarity 0768

Student mindfulness 091

TABLE2 Cross loadings (standardized)

10,3369/ feclie 2025 1497721

IEL < - Internship experience

aniz ams f—— 3 o7t
a7l ARIS < - Abdiey arld
0740 MF2 < - Student mindfulness a3 0745
ARIS 075 1E8 < - Internship experience T a7
ARl 074 MF8 < - Student mindfulness 0755
b7 am AB < - Aoty o7
0720 ABIS - . Abdity 0758
1EL 0757 E Fole darity 0752
10 [ W <  Stodeat mindhiness 07
IEIL 0736 E < - Ability 078
162 0742 ME3 « . Student mindfulness. 0755
IES 0761 MF7 < - Student mindfulness. 723
IE4 074l 1E4 < - Internship expericnce a7l
s w7l [T —— om |
1Es 0734 ABIL < « Abdi 0748
" w7 [P — o7t
1ES 0722 1E9 < - Internship experience 0737
' = 1< i S o736
ML 74 MEI < . Student mindfuines 49 |
MF2 0745 ARIE < - Abdicy A a7
MF3 0755 ABIS < - Abdity - 0720 1
MF4 0744 RCI < - Role clarity. 0678
MF5 0755 IE2 < - Internship experience 04z
ks ooy ME < - Stodeat mindihiness or
MF7 07 MFS < - Student mindfulness 0755
vk v7ss AR < abity or2
RC1 Q752 RC3 < - Role clarity 0744
RC2 0678 IE3 < - Internship experience azel
s e 167 < - Intrnihp experince 070

filtered out, and any discrepancies identified during data cleaning
were addressed by removing incligible responses. To prevent
duplicate submissions, the survey platform restricted multiple
entrics from the same 1P address. Since Google Forms does not

Specifically, respandents were required to rearrange a given word
in reverse order {e.g.. Type the word "HOSPITALITY” in reverse).
cnsuring that only genuine participants completed the survey.
Responses that failed this verification step were excluded.

provide CAPTCHA a custom ion question
was used to minimize bot responses and prevent duplicate entries.

Frontiers in Education

o7

were  recn

ted from various colleges and
universities across Saudi Arabia, although specific institutional
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TABLEA Fornell-Larcker eriterlon for discriminant validity

10.3389 educ 20251497721

n.215 0.747

perience le elarity Student

mindfulness

Ability 0728

| Internship experience 0.263 0742
Rale clarsty | 0212 0208
Stusdent mindfulress | 0273 0091

TABLE S otrait-| ratio (HTM T} walidity.

ernship e:

Ability
Internship experience 0263

| ol larity 0214 | 0213

Student mindfulness 0272 L 0.103

TABLE 6 Measurement model it assessment

Chi-square AL368 817678

| Number of mode] pasameters | 66.000 30,000

| Number of observations 361000 nfa
Diegrees of freedo 395,000 485,000

| Povalue 03n an00

| ChiSqridt | 15374
EMSEA [ (3
EMSEA LOW 80% 1 [ o181
RMSEA HIGH 90% I [ 18
Gl 0831 afa
AGFI 0920 fa
BGH (&5 o
SRMER e T 4
NE 0.929 nfa
™ .57 na
cEl [ la
Alc 543,368 fa
BIC 80034 wa

G, Goodaess of §it index, AGF], Adjusted goodaess of it index; PGFL, Farsinamy
gondress uf fit Index, SEMR. Standardized ot mean square residual, NFL Normed Fit
Index; TLL Tucker Lewis Index, CF, Comparative Fit Index; AIC, Akatkes informatian
criterion. BIC. ayestan information criterios,

affiliations are not disclosed to maintain confidentiality. The survey
was disseminated through multiple academic channels, including

university mailing lists, faculty assistance, student resource centers,
alumni support departments, and student portals. Official student
groups on platforms such as WhatsApp, Telegram, Facchook,
and LinkedIn were also utilized for distribution. Personal contact
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was also ensured to collect samples with defined criteria. Follow-
ups were ensured from institutions and responses via email and
individual meetings o ensure participation.

To measure study such as intemship cxpericnce, an

altcady developed scale was utilized with no significant changes,
using the 5-po 2018). Scales
for mindfulness, role clarity, and ability were also adapted from
the prior literature and were measured on the 5-point Likert scale

ia and Duy

(Brown and Ry

3.1.1 Ethical considerations

Ethical approval was provided through a local ethical
committee at King Abdulaziz University, Saudi Arabia, dated
01/02/2023, as required by the local procedures after providing
the rescarch proposal and informed consent forms. Participants
were assured of the confidents of their responses. Respondents
provided their consent before answering the questionnaire while
doing them online. Respondents provided informed consent by
clicking a checkbox {written form) indicating their participation
agreement, granting them access to the online questionnaire.

3.2 Measurement model assessment

3.2.1 Convergent validity

To validate and measure the measurement model for reliability,
confirmatory, and discriminant validity analysis, SMART-PLS CB-
SEM was used. This approach is also known as the two-step
approach, in which first, the convergence of the scale items is assed
led by constructs’ discriminant validity, a technique associated with
structural equation modeling (0ach and Pl : Hair et al,
2010). The Cronbach’s alpha values for all the rescarch constructs
were in line with the prescribed threshold of 0.7, meaning the

attainment of internal consistency for all items (Munnall
An additional measure of average variance extracted was ul
venfy further the validity and reliability of the research constructs
(Hu and Bentler
are presented in T3l

trontiersin.org
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AGUREZ

Measurement madel

TABLE7 Path model assessment,

10.3389/feduc 20251497721

66000 odo

060

Direction of relation o Sample mean Standard T statistics (| P-values
sample (O) (M) deviation OJ/STDEV])
(STDEV)

Interrship experience - - ability as D185 00 2387 amz
Internship experience - > role clarity a2 v.18s anz2 2518 am2
Staent mindflness - = abiity s b25a 00y 3198 w01 |
Stadent mindfulness - = rale clarity al6s D165 00 | 2113 0033 |

Further, to assess the convergence validity for each  ft (Hair et al, 2006; Henscler ef al., 2006 Henseler et al., 2015).

item/question statement for research constructs, standardized

factor loading was used (Chin, 2010; Hair et al, 2021). According
to the findings, all items converged onto their relevant construct
with the factor loading > 0.7, reflecting the convergent validity

attainment. The convergent validity can be seen in Tables 2, 3, 4

3.2.2 Discriminant validity

Measures such as the Fornell-Larcker criterion and the
Hetrotrait-Monotrait Ratio (HTMT) were utilized to measure the
distinctiveness of cach research construct (Fornell and Larcker,
1981). About the Fornell-Larcker criterion, the discriminant
validity is attained if the minimal correlation between variables
is ohserved (the square root of the AVE of cach variable should
be less than its correlation with other variables) (Henseler et 2
2016; Henseler et al., 2015; Rinkkd and Cho, Further, for
the HTMT Ratio, values less than 0,85 arc considered acceptable
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Based on the indings, both values for HTMT and Fornell-Larcker
were in line with the defined parameters, depicting the attainment
of discriminant validity. Tibles 4, 5 report the findings for bath
measures

3.2.3 Assessment of measurement model fit
assessment

To measure the goodness of fit for the measurement model
measures such as Chi-Square, P-Value, Chi-square/Degree of
freedom, RMSEA, GFI, AGFI, PGFI, SRMR, NFI, TLI, CFI,
AIC = Akaike's information criterion and were and BIC = Bayesian
information criterion were utilized. The ascertained values were

well under the acceptable criteria (Hu and Ben

explains the findings for such metrics for madel fit assessment. The

overall measurcment model is also displayed in [

frantiessin org
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FIGURES
Path estimates for the hypathesized model

TABLES Moderation impact assessment,
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Standard i P-values
deviation
Internship experience  mindfulness 0217 2w 78 2768 D006
* Abi- > o
0083 070 [

Internship experience x mindfulness 0254 0.250
= RE - = role clarity

4 Hypothesis testing

Four direct hypotheses were tested to assess the impact of
ternship experience and student mindfulness on rale clarity
(H1 and H3) and ability (H2 and H4) Hypothesis 1 stated
that internship cxperience would pesitively impact role clarity.
As anticipated, there was a positive and significant impact of
internship experience on role clarity = 0.182 (t =2.519, p < 0.012).
Hypothesis 2 stated that internship experience would positively
impact the student’s ability to perform, and based on the findings,

there was a positive and significant impact observed p = 0.184
(¢ = 2387, p < 0.017). Hypothesis 3 anticipated the positive
association between student mindfulness and role dlarity, and our
finding met the expectations with the positive and significant
association between student mindfulness and role clarity f = 0.166
(t = 2113, p = 0.035). Lastly, hypothesis 4 positively postulated
the impact of students’ mindfulness on their ability to perform,
and based on the findings, a positive and significant impact
was observed between students’ mindfulness and their ability to
perform i = 0.254 (¢ = 3,196, p = 0.001). Path cocfficients and their
P-Values (for direct impacts) for the hypothesized relationship are
mentioned in Tak

7and Figure 3
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In addition to assessing the direct impacts, the study tested
the mods role of student dful. between 1 hip
experience and role clarity (H5) and Ability (He). According
to prior literature, moderating variable influences (strengthens
or weakens) the direct relationship of the predicting variable
with the outcome variable, or in another sense, it moderates the

relationship among multiple constructs by reducing or enhancing
their relationship strength {Fair ct al, 2 r, 2013). To

assess the overall model and the moderating role of the construct
“student mindfulness” the structural equation modeling technique
was utilized alongside the 5000 bootstrapping technique to
make the rescarch findings more robust. According to hypothesis
5, student mindfulness would positively moderate students’
internship experience with their role clarity, meaning that the
more mindful students are, the more their internship experience

will enhance their role clarity. According to the findings, student
in of internsh

positively of ip
experience with role clarity f = 0254 {t = 3.070, p = 0.002),
meaning that by being mindful, student’s internship and its impact

on their role clarity would be strengthened, hence meeting the
research expectations. Lastly, the sixth hypothesis anticipated the
positive moderation role of student mindfulness between students’

10 frontiersin org
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Role Clarity

Moderator
V0BT LIS ow Sttt Mioohiness
8 igh Stucient Mindfuiness
= Limcar (Low Student

v -0144x0 305
—— Lnear (High Student
Mindfulness)

Student Mindfulness strengthens the positive: relationship between Intemship
Experiance and Role Clarity.

AGURE &
Interactior en internship exper mindtulness, and roie elaeity
s
as
‘.
£ Moderator
g a5 ¥~0802x+ 2051
e Low Stxtent Mindhilness
3 1 Student Minctulness.
55 —— Lioeut (o Student
= Mindfuness)
¥=-0.066x+ 2.845 e
5 Miedfuloe-)
15
1
Student the positive ip between Internship Experience
and Abiity.
RGURE S
Interaction between intermship experience, mindfulness. and abilty
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internship expericnce and their ability. According to the fndings.

moderated the ‘between
internship experience and student ability fi = 0217 {t = 2.
47, p < 0.006), supporting the argument that being mindful
helps students toward their abilities at work. Tible & represents
findings for moderation hypotheses, and Figures 4, 5 represent the
interaction effect of moderating variables between predictor and
outcome variables.

5 Discussion and conclusion

The study empirically tested factors such as internship
experience and individual mindfulness and their influence on
work readiness for hospitality industry students i Saudi Arab
context regarding their role clarity and ability. The study
offers significant findings and actionable interventions for the
hospitality industry, institutions, and students. Study findings
highlighted that internship experience is an cssential and
‘positive predictar of both students” ability and their role clarity
in the context of the hospitality industry. meaning that to
be more explicit and practical about the professional role
and bring about more professional skills for the hospitality
industry students, practical internship experience could be a
significant contributing clement. The study’s findings emphasize
that to bridge the crucial gap between academic learning and
the real-world application. of the attaind knowledge. it is
paramount for graduates to have preliminary experience in the
form of internships.

The study findings are in harmony with prior litcrature
that affirms the significance of practical cxposure and learning
brought to the stadents through internship experience {¥is and
Law, 2012). Institutions, in general, enable and equip pupils with
thearetical knowledge that still requires actual world application,
and internships can be anc of the tools to transform. that
thearetical knowledge into a real-world expericace that can
help students gain hands-on cxperience in the operations of
their relevant_ industy. lnlm’mh]p\ are considered immersive
cxperiences (F il where the application of
thearetical lnm\\.ndgr and the lesson learned are observed in a
real-waorld scenario, ultimately resulting in the students’ enhanced

cxposure ta the cvolving work dynamics. The acquisition of
such cxperience is for the
of the students, which will help them swith. their job. role
cxpectations and the sct abilitics that are essential to compete in
the industry.

Morcover, the study demonstrated a significant and positive

statistical impact of students’ mindfulness on their role clarity
and ability, where mindfulness entails an individual's ability to
stay in the present moment, regulate emotions, and focus on
issues to counter stress and process information more efficicntly
(Loucks et al, 2024). Through individual mindfulness, students
can enhance their leaming experience by staying in the present

moment and focusing mere on what is on their table or in hand.
Our study findings arc consistent with the prior literature in
other industrial and research contexts, highlighting the benefits
of being mindful, ic., it helps cognitive functioning. It enhances
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the emotional and personal wellbeing of the individual, which
is relevant in this rescarchis case since all of such elements
are necessary for hospitality mduslry students to succeed in

Jobischdar
Mindfulness helps individuals maintain their
stress levels at a much lower level, enhance their focus on
what they have at the moment. and nourish their emational
intelligence and resilience (Hoge ot al., 2023 Li et al,, 2023; Loucks
et al. 2022), all of which are considered critical for successfully
navigating through the challenging terrain of professional life,
especially the hospitality industry which is prone to service
failure at an instance (Akarsu et al . The clarity brought
by mindfulness will not only vividly describe the abilities of
students to perform their tasks but will also increase their

of individual and g h this
rescarch's findings reflect mindfulness’s positive impact on the

d

students’ role elarity and abilitics, which are relevant and can be
pivotal for hospitality erganizations to ponder their cnergies and
eiforts.

Further, this rescarch cmpirically tested and provided evidence
of individual mindfulnesss moderating rale between individual
internship experience and work readiness (ability and role clarity).
Findings emphasize the critical role one’s mindfulness can play
while performing an internship experience, ic., mindfulness is
expected to enhance the internship expericnce with oncs role
clarity, meaning that if students arc more mindful (they stay
in the present moment, focus on things at hand, manage
stress effectively), they can ultimately focus more toward given
role and responsibilities. Internship experiences are considered
transformative for newly graduated students (Adams. 2011; Loucks
et al, 2022), and practicing mindfulness during those times will
alleviate their awareness about themselves and their surroundings,
ultimately assisting them to internalize their experience and apply
their knowledge in a real-warld scenario. The attenuation of
students with their expertise will enable them to restructure
their strengths and weaknesses, enhancing their overall abilities
One is expected to be more cantious and attentive when
they are well-versed in their work environment, and by being
mindful, students can have better clarity about their surroundings,
which will help them perform their tasks more effectively. It
is also anticipated, based on the study findings, that students
can enhance their abilitics, ic. cffective skill development, be
they personal or professional, while performing their internship
experience by practicing mindfulness, as mindfulness helps
cradicate things that arc not important and focus on the
present moment (Dutt et al, 201% Pepping et al
Yiu and Law, 2012). This study evidenced and recorded the
need for mindfulness for graduates who arc inexperienced and
inexpert in the hospitality industry and its intricacies, which
can help them attain maximum benefit during their course of
experience.

The study establishes the theorctical contribution by
integrating social learning theory and experiential learning
theory (Bandura, 1986; Kolb, 1954) ta explain the intricate role
of mindfulncss in enhancing students’ internship experience and
their ability and role clarity. Based on social learning theory,
learning also occurs through the individuals observance and
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modeling. In this study context, the s(udrnls are rspm:d to
enhance their through exp and i

10.3389/fedUc. 20251497721

m the cultural context of Saudi Arabia, which limits ats

with peers or senior professionals. Congruence to this, practicing
mindfulness is expected to support this learning by improving
attention, awareness about self and others,
regulation, consequently allowing students to reflect and absorb
desired behaviars. Also, the experiential learning theory suggests
learning through direct exposure and reflection, whereas the
presence of mindfulness is expected to deepen the learning and
productivity of students while performing internships. Bath
social and experiential learning are to be enhanced with the

of mis The

and emotional

theoretical

in the broader context; hence, [urther
validation is requifSINURSIIRPI. ), NN |
measures subjected to reporting bias, and respondents arc
expected to report under or over-rated cxperiences. The cross-
sectional design of the study also limits its gencralizability.
It covers only the rescarch participants’ single point and
time response, whereas the longitudinal data could counter

this limitation.
Further, the study is limited to the hospitality industry
in a spe

c country, and respondents were only from the

integration extends and decpens the understanding of individual
mindfulness and its relevance to learning outcomes in real-world
scenarios, [t also suggests the fruitfulness and cffectiveness of
observational and experiential learning aspects for hospitality
industry graduates.

6 Research practical implications

The study offers for bath the

sector, restricting the Tepresentation of responses.
In the future, adding multiple industries from the respondents’
point of view and additional geographical locations will lead
to further insights, Lastly. samples from larger populations and
locations will add value to the literature. Scholars are encouraged
to conduct longitudinal studics to explore how mindfulness
practices sustained role clarity and their abilities when they were
provided with the internship cxperience. Adding an industrial
context to the rescarch further helps generalize the findings
of this study. Also, adding multiple cultural contexts to the

hospitality industry and the academia. Academic institutions
providing programs related to the hospitality industry should
incorporate the internship into their curricula. Their efforts should
nat be limited to designing internships in the program. Still
more serious efforts must be undertaken in collaboration with
the hospitality industry to secure internship opportunities with
feasible terms and conditions for students and institutions. Further,

since the occupations in the hospitality industry are known to be
stressful and challenging for new hires (0 il and Divis, 2011;
[ 20}, the integration of mindfulness practices at the

is,

level in the is which can
provide substantial benefits to the students. Through curriculum-
based mindfulness programs, students can be trained to extract
benefits from mindfulness, such as strategies to cope with stress,
emotional regulation, and enhanced focus.

From the industrial contribution ss}):(l the realization
and the d of
for those doing internships can provide ample support for

interns and their employees to improve performance. The
induction of formal mindfulness practices enhances employee
morale, overall wellbeing, and the service they are expected to
offer customers/clients. Moreover, from the organizational and
managerial perspective, hospitality managers are recommended to
emphasize personnel needs fulfilment through internships, as it
will help them with energeti
the organization. The required skills and abilities can be developed
by focusing on internship programs, as it will be casy to mold

and energetic resources to grow with

new talent according to the organizational demands, The readincss
of the new talent pool can be ensured through well-designed
internship programs by the organizations.

7 Limitations and future research

Every study has certain limitations; in this case, our
study 15 mo exception. Firstly, the study was conducted

Frontiers In Education

will broaden the rescarch community’s knowledge.
Moreover, empirical validation of the direct antecedent role of
ith students’ abiliti d their role clarity
merits a research inquiry. Scholars may also consider adding
other contextual variables to the proposed model to deepen
their understanding of this exciting rescarch avenue, Lastly, the
qualitative investigation from the industry, acadernia, and students
inquiring about mindfulness intervention and the internship
experience is expected 1o yield interesting insights and multiple
rescarch avenues.
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